
PLUK NewsNovember & December, 2000

Volume 16, Number 3-4

United as parents, all our children succeed

Continued on page 2

○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○

Parents, Let’s Unite for Kids
516 N 32nd Street
Billings MT 59101-6003

406.255.0540 (voice/TT)
800.222.7585 (toll free in Montana)

plukinfo@pluk.org
http://www.pluk.org Continued on page 2

Letter From Pluk
Executive Director
Dear Friends of PLUK:
Even though I’ve been at the helm of Parents Let’s Unite
for Kids for only 2 months, I’ve quickly recognized a
number of strengths of the organization. First of all the
very concept at the root of our agency is powerful. PLUK
formed in a grassroots effort to share information and
help parents of children with disabilities. Too many chari-
ties have started simply because “money is available to
start a program,” but PLUK’s origin has been noble and
sound.

Secondly, the commitment of the

Board of Directors, volunteers and

staff is remarkably strong. The level

of expertise and knowledge is amaz-

ing. The compassion and empathy is

without question. The general repu-

tation of PLUK within the profes-

sional community is solid.

On the flip side, the areas needing

attention are clear. Simple, but clear

and in some ways related to the

strengths. PLUK’s past focus has al-

ways been on services and educa-

tion, and that’s good. However, this

same single-minded direction has

resulted with weaknesses with the

public’s awareness of what PLUK

does, with PLUK’s lack of diversified

funding, and with a relatively small

number of volunteers statewide.

It’s my strong belief that we who

recognize the strength of the organi-

zation must work hard to increase

awareness, to diversify funding, and

to recruit volunteers. These steps

are imperative if we not only want to

increase the level of services state-

wide, but if we merely want to sur-

vive in today’s world. Do you feel

strong enough about PLUK’s mes-

sage and services that you are will-

ing to help? Are you willing to help in

just a small way? If so, what can you

do to be a part of the solution?

The answer is simple. If everyone

who receives this newsletter were to

take the enclosed brochure and give

it to one friend who is not familiar

with PLUK, and say, “please read

this and consider helping,“ then the

result would be staggering. It would

increase awareness. It would in-

crease volunteerism. It would in-

crease support.

Please help PLUK in whatever way

you can. The program has always

existed because people care about

kids. People who care need to now

step forward and help in other ways.

Our 16th Year

PLUK inaugurates new era in long-
distance interactive video training

using the Visionnet Network.
Check the list of sites and dates

on page 2-3.
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There are so many children and fami-

lies out there who need help. They

need someone to listen and to give

direction. They need advice on re-

sources. They need training. With-

out growth, it will be difficult for

PLUK to provide the help that is

needed. We want to grow. We need

to grow and we need help to do so.

As Christmas approaches, we all

think about those warm and family

activities of our past. We think about

decorating the tree and hanging the

wreath, about wrapping presents in

bright colored paper, our mother

baking cookies and candies, and the

flickering of the wood fire as our

stocking hangs from the mantel. We

also think about helping others and

the charity of the season. I know of

no better gift to give your family than

to know that you have made a con-

tribution to help the children and

families of Parents Let’s Unite for

Kids. Please help in whatever way

you can. Thank you and from all of

us at PLUK, we hope you and your

family has a wonderful and safe holi-

day season.

Dennis Moore

Executive Director

Parents Let’s Unite for Kids

P. S. Just a word about PLUK’s ever

changing newsletter. In an effort to

keep everyone informed of develop-

ments with PLUK’s growth, we are

now inserting a “We Care About

PLUK” Newsletter (from the Friends

group) with each information based

newsletter. This will save us postage

by mailing them together, and help

get the word out to interested people

on what they can do to help. Please

read both and share with others.

Thanks. ◊
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Public Schools
Arlee Public Schools
Bainville High School
Belt Public Schools
Blue Sky High School,
Box Elder Public Schools
Brockton Public Schools
Browning High School
Centerville Public Schools
Chester High School
Chinook High School
Cut Bank High School
Dodson Public Schools,
Ennis Public Schools
Fairfield Public Schools
Flaxville High School,
Fort Benton High School
Frazer High School
Froid High School
Glasgow High School
Hardin Public Schools,
Havre High School
Hays-Lodgepole High School
Heart Butte High School
Hinsdale High School
Joplin-Inverness High School
Kremlin-Gildford Pub. Schools
Lincoln Public Schools

Lodge Grass Public Schools,
Malta Public Schools
Medicine Lake High School
Opheirn High School
Outlook High School
Philipsburg Public Schools
Power Public School
Pryor Public Schools
Rapelje Public School
Saco High School
Scobey High School
Sunburst High School
Thompson Falls Public Schools
Westby High School
Whitewater Public Schools
Winifred High School

College Campus and Others
Blackfeet Community Col., Browning
Dull Knife Memorial College, Lame Deer
Fort Belknap College, Fort Belknap
Fort Peck Community College,

Poplar and Wolf Point
Little Big Horn College, Crow Agency
Montana State Univ.—Bozeman
Montana State University—Billings
Montana State University—College

of Technology, Great Falls

VisionNet Interactive Video Studios

Continued on next page



○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○

P L U K  N e w s N o v e m b e r  &  D e c e m b e r  2 0 0 0

3○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○ ○

YES! I gladly will attend one of PLUK’s training workshops

Name: _____________________________________________________________________________________________________

Address: ___________________________________________________________________________________________________

City, State, ZIP Code: _______________________________________________________________________________________

Telephone: ___________________________________ E-mail: __________________________________________________

I would like to participate in the training(s) on:

■ January 9

■ February 13

■ March 13

Visionnet site I plan to attend I would like see future training in the following area(s)

______________________________________________ ___________________________________________________

______________________________________________ ___________________________________________________

■ I would be willing to be a site facilitator

(setting up the room, handing out information, gathering information from participants, etc.)

Please return this form to the PLUK office at 516 N 32nd St., Billings MT 59101, fax to 406/255-0523,

or e-mail to plukinfo@pluk.org.

I am a (check all that apply)

■ Parent

■ Educator

■ Professional

VisionNet Interactive Studios are located all across Montana

Montana State University—
Northern, Great Falls

Montana State University—North-

ern, Havre (3 Studios on Campus)

Montana State University—

Northern, Lewistown (Central

Montana Medical Center)

Rocky Mountain College, Billings

Salish-Kootenai Community College, Pablo

Stone Child College, Rocky Boy

Nemont Telephone Conference

Room., Scobey & Glasgow

Project Telephone Conf. Rm., Worden

3 Rivers Telephone Conf. Rm., Fairfield

VISION NET, Inc., Billings & Great Falls

Hospital Sites
Scobey Hospital

Plentywood Hospital

Poplar Hospital

Malta Hospital

Glasgow Hospital

Coming Soon!!!
Helena & Eureka ◊

Interactive Video Studios, continued PLUK Inaugurates New Era in
Training with VisionNet Network

Beginning in January, PLUK will offer it's first monthly training workshop

utilizing interactive TV to reach out to families in all regions of the state.  Anyone

that has access to an available studio may be able to participate at no cost.  Our

first training will be January 9th, 6:30-7:30Pm on Special Education and IEP

basics.  Others will follow on February 13th and March 13th on subjects by

popular demand.  If you are interested in participating in this and future trainings,

please fill out and mail in the survey below. ◊
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True Collaboration
Makes Better IEPs
by Kathy Kelker

Parents are often frustrated by “stilted” process at some
IEPs. The conversation goes from person to person, with
each making a report, but there doesn’t seem to be any
give and take, real discussion, and a sense of collabora-
tion in solving problems and coming up with the best
suggestions for IEP language.

Pam Stenhjem, Coordinator for the Transition Assis-
tance Project at the University of Minnesota, suggests the
following guidelines for developing a true collaboration
that makes parents feel they are contributing and part of
a team effort.
★ Keep your eyes on the prize.

Keep in mind what your ultimate

goals are for the child and be open to

the fact that there may be a number

of avenues for achieving those goals.

★ Refuse to be cynical.

Bring with you to every IEP meeting

a sense of optimism that the mem-

bers of the group will work together

and develop great ideas for educat-

ing your child. Let go of past bad

experiences and be open to new

possibilities. Bring energy, not nega-

tive vibes, to the group process.

★ Encourage “parking lot” conversations.

Some of the best ideas are born in

the parking lot after the IEP meeting,

and that is okay. Just make sure that

these good ideas make it back to the

IEP process and get incorporated

into your child’s program.

★ Be willing to give in.

Don’t give up on your most impor-

tant goals, but be willing to yield

when a proposal does not interfere

with what you most value. Small

concessions may lead to greater con-

sensus on the team and may build

your credibility as a cooperative

member of the group.

★ Take turns, share, and be respectful.

The manner in which you partici-

pate on the team makes a huge dif-

ference. If you are truly listening to

others and giving everyone a chance

to speak (and finish their thoughts),

you will be helping to establish a

positive tone in the group and gain-

ing respect for your presence and

participation.

★ Make a pothole, not just a little dent.

Be willing to put in the extra time to

make your efforts really count. Col-

laboration with others can take up a

lot of time. Act like a stakeholder

and give the IEP process the time

and effort in deserves. Prepare in

advance of the meeting and bring

with you the documentation you

have about your child’s needs.

★ Expect the best.

It may take time, but expecting the

best can be a powerful motivator.

Hold the same expectations of your-

self that you do for the other mem-

bers of the team--never expect them

to do what you wouldn’t be willing

to do yourself.

★ Never conclude that you’re finished.

Accept the fact that writing a good

IEP is not the end of your efforts of

collaboration. Instead it is just the

beginning. After the IEP is written

and signed, it must be implemented.

At this point, you will need to con-

tinue collaborating with the team

members to “tweak” the IEP if there

is a need for changes.

★ Become an instrument of change.

If you don’t like the atmosphere at

IEP meetings now, be the one to

provide leadership for change. Make

an appointment to discuss collabo-

rative IEPs with your child’s princi-

pal. The principal may be very open

to building better collaborative rela-

tionships on the IEP Team. ◊
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P arents often anticipate the holidays

with mixed feelings — delight in look

ing forward to the family's celebra-

tion and anxiety about meeting the demands

for food preparation, decorations, gift giving,

and entertaining. Families that include chil-

dren with special needs have additional con-

cerns about getting through the holiday rush

while maintaining the routine for their special

child. Here are some suggestions for holi-

day survival.

Keep It Simple
The ”picture perfect“ Christmases, complete

with elaborate home decorations and home-

made presents for everyone on the giving list,

are just not likely to occur in a home with a

special needs child. For parents and children

to have fun and enjoy each other at Christmas,

expectations must be realistic. If parents are

busy with daily therapies for the child, plus the

care of other children as well, holiday activi-

ties will have to fit into that necessary family

routine. If everyone agrees in advance (rela-

tives included) that Christmas is not going to

be ”perfect,“ but it is going to be fun, then

Handling the
Holidays Happily

by Kathy Kelker

particularly important for everyone's
sanity to stick to those routines that
help the family function. Simplify
meals and try to have them on time.
If you are traveling to relatives dur-
ing the holidays, try to set up your
usual routines in the new environ-
ment. Explain to relatives why your
family routines are so important. Be
sensible about scheduling doctor ap-
pointments and diagnostic clinics
during the holiday season. Postpone
these types of activities until after

the holidays if at all possible.

Guard Against Over-Stimulation
A child with special needs is often

more subject than other children to

being overstimulated or easily over-

tired. During the holidays, be wise

about scheduling rest periods and

about allowing the child some quiet

recovery time.

Get Some Respite
More than any other time of the

year, parents need respite time for

themselves. Arrange now for a baby-

sitter so that you can do holiday

shopping without children along.

Plan for a break well in advance so

that you can look forward to it when

things get hectic.

Count Your Blessings
The holiday season is a good time

to take stock and think of the good

things that having a child with spe-

cial needs has done for your family.

Sure, there have been--and still are-

-stresses, but there are also enrich-

ing experiences, too. ◊

family members are less likely to be

disappointed with the holiday.

Focus on What Makes You Happy
As the holiday season begins,

gather the family together and make

a list of the things that make them

happy at Christmas. From this list

agree on those things that the family

can manage this year. Set up a cal-

endar of family events and divide up

responsibilities, especially if there

are children who are old enough to

help. Try to include everyone in the

planning and is some of the prepara-

tions.

Keep to Routines
Many special-needs children do

not adjust well to changes in rou-

tine. During the holiday season it is
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Ask Kathy
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 • Ask Kathy • Ask Kathy • Ask Kathy • Ask

A All adults have some symp

toms of attention deficit disor-

der. Some of these are: distractibil-

ity, impulsivity, inattention, difficulty

staying on task, failing to complete

projects, irritability, difficulty falling

asleep and difficulty waking up. Oc-

casional experiences with one or

two of these symptoms are not a

problem, but if you as an adult expe-

rience a number of these symptoms

and experience them often and if

these symptoms interfere with your

ability to function, then you may

have a problem and it may be atten-

tion deficit disorder.

If you think you have a problem-

atic set of symptoms, read about

attention deficit disorder in adults.

ADD can mimic other disorders like

depression, anxiety, and some physi-

cal illnesses like hypothyroidism.

And ADD can coexist with other dis-

orders. If you read about ADD and

still think that what you have is not

some other condition and more like

ADD, you may want to consider go-

ing for an evaluation.

First, check with your medical doc-

tor to make sure you aren’t having

ADD symptoms due to a physical

problem. Talk to your physician

about the possibility of your having

ADD. Ask him or her to give you a

referral to a physician or a mental

health professional who could diag-

nosis your symptoms.

For more information about at-

tention deficit disorder in adults, con-

tact: National Attention Deficit Dis-

order Association, 1788 Second

Street, Suite 200, Highland Park IL

60035, (847)432-ADDA

mail@add.org, http://www.add.org  ◊

Q In listening to what the school

psychologist had to say about

my daughter’s ADD, I am begin-

ning to think that I might have

ADD, too.  Do adults have ADD?

What are the symptoms? What can

you do about it?

Q Our son receives Part C ser-

vices and we have had to be

very persistent to get our son the

therapy he was entitled to per his

IFSP when our insurance benefits

had been exhausted. We are being

told that Part C funding available for

each child is less due to the influx of

children with needs in this region

and the money has to be spread

around among all the children. It

seems like the funding would de-

pend on the number of children much

like the school system. Can you shed

some light, or let me know how and

where to express our concerns?

A Part C is a mandated program

under both state and federal

law. Whatever is written into a child's

IFSP must be provided by our lead

agency, the Developmental Disabili-

ties Program. If you do not think your

child's IFSP contains the services he

and your family need, then you can

go through the appeals process.

Montana provides Part C services

through nonprofit child and family

services agencies around the state.

Each of these agencies signs a con-

tract with the state to serve a certain

number of children. The state funds

the contract based on that number

of children. If the agency can serve

more children with the money allot-

ted, the agency is free to do so.

The child and family service agen-

cies have all become multimillion

dollar corporations with a broad ar-

ray of services. More and more chil-

dren with special needs continue to

be identified, but funding streams at

the federal and state level have not

necessarily kept pace.

If you have concerns or complaints

about the Part C program in your

area, you should contact Vicki

LaFond Smith who is the State Di-

rector of Part C.

She is a Partner and the parent of

a set of twin boys who both have

severe disabilities. Her number is

(406)444-2995.  ◊

Ask questions online of our great

friend and advisor, Kathy Kelker, on

special education issues for review

by a public audience. Please make

questions general rather than per-

taining to a specific person or school.

Post message:

ASK_Kathy@egroups.com

Subscribe:

ASK_Kathy-subscribe@egroups.com

URL:

ht tp ://www.egroups .com/

group/ASK_Kathy
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Q Until this school year, we

have had an excellent rela-

tionship with our school district, and

we have felt that as parents we were

part of the decision-making team for

our child’s IEP. This year, however,

our daughter has a very strict teacher

who is refusing to implement the

accommodations in the IEP. We have

talked with the teacher and com-

plained to the principal, but the situ-

ation is not getting better. We are

afraid to go higher (e.g., superinten-

dent, school board) because we

frankly fear retaliation. We do not

trust this teacher and are afraid that

she may take it out on our daughter

if we are too vocal in our complaints.

Any suggestions?

A Many parents are concerned

that they do not want to make

a complaint and make school staff

angry with them. But it is, of course,

your right to complain when your

child’s IEP is not being followed.

Making such a complaint is an activ-

ity that is “protected” under the

Americans with Disabilities Act (and

Section 504 and the IDEA). Congress

recognized in passing the ADA that

people exercising their civil rights

may suffer retaliation from those in

power. Consequently, Congress en-

sured in ADA that when you are

engaged in the “protected activity”

of advocacy for your child, you have

a right to expect that there will be no

retaliation, threats, coercion, intimi-

dation or interference.

Ask your school district in writ-

ing for their written policies on the

exercise of civil rights and the prohi-

bition against retaliation. Also in-

quire when the staff, particularly

administrators and teachers, re-

ceived inservice training concern-

ing parents’ rights to advocate with-

out facing retaliation.

In your current situation in which

your child’s teacher is not following

the IEP, go ahead and make your

complaint again, but this time be

sure to put it in writing. Send a letter

to the Superintendent and the School

Trustees. You may also want to con-

tact the Early Resolution person from

the Office of Public Instruction, Tim

Harris (444-4402). Tell Tim about

the fact that your daughter is not

receiving the accommodations to

which she is entitled. Ask him to

follow up and negotiate with the

school district to get the problems

resolved.

If at any point, you feel that you

or your child has been retaliated

against, immediately address this

with a formal complaint in writing to

OPI (copies to Superintendent and

School Board). Be sure to include all

the facts concerning the retaliatory

activities so that the situation can be

properly investigated.  ◊

Q Last year our son was diag

nosed with autism by two spe-

cialists. I asked that it be put on his

IEP and they told me they can't do

that. I asked who could. They then

told me that the school psychologist

must evaluate him to see if he meets

the autism criteria. What is that all

about?

A Of course, you can use the

report from UCLA. Any inde-

pendent evaluation done by qualified

personnel can be used by the Child

Study Team to determine eligibility.

The school psychologist will look at

the definition of autism in IDEA and

decide whether or not your son meets

the criteria. If for some reason, the

school psychologist has an opinion

contrary to your medical diagnosis,

you can certainly disagree and ask

for due process. In my experience,

the district usually accepts medical

reports. Does the school psycholo-

gist have a copy of the UCLA report?

If not, you might give her one so she

could get started on the review.  ◊
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Q Our son who has significant

learning disabilities in math

has entered high school this fall.

During the weeks just prior to school

starting, he was very anxious and

unable to sleep. On the first day of

school, he seems to have had some

kind of "panic attack." He left school

right after lunch and does not want

to go back. What can we do?

A The transition to high school
can be traumatic for any stu-

dent and may be even more difficult
for a student who has learning dis-
abilities. Often older students are
very reluctant to ask for help, and
they do not want to be associated
with the resource room and special
education.

Your son may have a number of
anxieties related to his previous ex-
periences in school and his fears
about the educational and social
demands of high school.

As a start, see if you can get him to
talk about his feelings. Just listen to
his comments. Don't make any judg-
ments or give any advice. Reflect
back to him your understanding of
what he is saying. Having such a
conversation with your son may give
you some indication of what is both-
ering him.

If your son is not willing to talk
about his fears, perhaps he needs to
spend some time with a sympathetic

counselor who can listen as a neu-
tral third party.

The likelihood is that some of your
son's fears may be justifiable. Aca-
demic subjects can be formidable
for learning disabled high school stu-
dents. Once you have an idea of your
son's fears, the following may be
some avenues to pursue:
➣ Counseling concerning his

learning disability and how to com-
pensate for it.

➣ A reduced academic load at
school.

➣ A reduced homework load.
➣ The ability to go to the guidance

counselor's office during the
school day if he is feeling panicky.

➣ A medical examination to deter-
mine if he has a more serious
emotional or mental disorder.
It is very important that your son

get back into school as quickly as
possible so don't lose time in trying
to get him some help.  ◊

Q Our son is almost four years-

old but he still does not talk.

He makes sounds and uses a combi-

nation of sounds and gestures to get

what he wants. He attends Sunday

School and a Mothers’ Day Out Pro-

gram once a week. In these two

settings with other children, he

seems to get along fine and play with

other children. He just doesn’t talk.

Should we be alarmed? Is there some

specialist we should see?

A If your son were developing
language abilities normally, by

age four he should be speaking in
complete sentences and conversing
with others. The fact that he is not
talking yet is worrisome. Between
5% and 8% of preschoolers have lan-
guage disorders so it is not an un-
common phenomenon. In other
words, many preschoolers need help
in learning language and making
correct speech sounds. The sooner
that a child receives help the better,
and fortunately there are lots of good
sources for assistance.

To find out more about your son’s
language development, you could
try any of the following:
• Contact the local public school dis-

trict and ask to have your son
screened. This is a free service

designed to find children who may
be in need of special education.

• Contact a private speech therapist
and ask to have your son evalu-
ated for speech/language disor-
ders. Some health insurance plans
cover speech evaluations. Find out
if yours does.
You may also want to have your

son’s hearing evaluated. Sometimes
when preschoolers are not talking, it
is because they have a hearing loss
or they have intermittent problems
with hearing caused by repeated ear
infections.

Once you have good diagnostic
information, professionals can
help you to decide if your son needs
speech therapy or some other kind
of intervention to assist him with
learning to talk.  ◊
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Beyond
“Catching Children Being Good”

By Howard Glasser

www.difficultchild.com

acting out to have adults involved,

animated and excited about their

lives.

Fortunately, we have much more

opportunity than we’d ever believe.

Our lives are composed of mo-

ments… 10, 20, 30 thousand mo-

ments a day or more. And the good

news is that we needn’t be any-

where near perfect. Even the most

conscious adults are only “in the

moment” a portion of the day. How-

ever, if we can be conscious enough

to create a frame of “successfulness”

for our child 20-30 times a day, we

can have an enormous effect on their

desire to think and act from the

mindset of being successful.

All it takes is jumping into that

window of opportunity… that mo-

ment, so to speak… and having a

way or two of essentially reflecting

back “here you are being success-

ful… and here’s what I mean by

that.” “Here’s what you are doing

that’s successful… and here’s what

your not doing that’s successful.”

Successfulness has more than one

dimension and children need to hear

all sides.

As much as they need to hear “I

appreciate that you are showing re-

spect to your brother”, they also need

to hear “and I truly appreciate that

the two of you haven’t been arguing

and fighting… I really love the suc-

cessful choices you’ve been making

to get along.”

How else are they going to know

that they are being successful in re-

lation to the rules and how else are

they going to know the “truth”… for

without a doubt, if your children have

had an issue of arguing and fighting,

then the truth is that you appreciate

when they are not fighting. And the

truth is that you are appreciative

when they aren’t arguing. Telling

them that truth will set you free. It’s

a great way to create successes and

a great way to have a net “bigger

than the room.” And all of a sudden

ordinary moments become windows

of opportunity to generate all kinds

of successes. Refuse to be

disempowered… go way beyond

“catching your child being good” and

you’ll never go back. Enjoy being

powerful.  ◊

I f I have an impact in my lifetime,

I hope it is in helping the world

to make a quantum leap to the

next step of parenting and teaching.

Almost every book in both domains

inevitably discusses and suggests the

prospect of “catching your child be-

ing good.” It’s a wonderful thought

that certainly has an impact when

working with the average child. How-

ever, when the parent or teacher of

a difficult child looks into the net to

inspect the “catch” at the end of a

day, they far too frequently find very

little to report.

“Catching your child being good”

in relation to a difficult child is like

trying to catch a dinosaur in a butter-

fly net… it’s far too disempower-

ing… the net is too small.

The only way to have a powerful

effect on the difficult child is too

somehow find a way to have a net

bigger than the room itself. It’s about

creating a new scenario where one

has the outlook and strategies to

support going beyond “catching” to

a new scenario of creating successes.

By going beyond catching to creat-

ing one is able to take advantage of

a far greater array of opportunities to

see and confront successfulness…

being able to go beyond encourag-

ing successes to a far more advanta-

geous and powerful vantage point of

creating “experiences” of success

that allow children to both begin

trusting that they can live their life

through success and that they no

longer need to go to the trouble of
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406.255.0540 for more information or to check out these items. Materials will be mailed out to anywhere in Montana

at no charge.
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Santa Barbara, CA 93101; SOCIAL

BEHAVIOR; SOC100

Methods and strategies: Maximizing
use of the community; ;Young Adult

Institute 460 West 34th St., NY, NY

10001; VIDEO; V-STA120

New hope for people with bipolar dis-
order; Fawcett, Jan, M.D. Golden,

Bernard, Ph.D. Rosenfield, Nancy;

Prima Health 3000 Lava Ridge

Court, Roseville, CA

95661; EMOTIONAL

D I S O R D E R S ;

EMOmoo19

Obsessive compulsive
disorder help for chil-
dren and adolescents;
Waltz, Mitzi; O’Reily

& Ass., Inc. 101 Mor-

ris St., Sebastopol, CA 95472; EMO-

TIONAL DISORDERS; EMOanx23

Pervasive developmental disorders:
Finding a diagnosis and getting help;
Waltz, Mitzi; OíReilly & Ass., Inc.

101 Morris St, Sebastopol, CA

95472; AUTISM; AUT266

at Library • New at Library • New at Library • New at
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Quiet world living with hearing loss;
Myers, David G.; Yale University

Press New Haven, CT; HEARING

I M P A I R M E N T ;

HI164

Reading is not a natu-
ral skill: Teaching
children the code to
unlock language
Learning Disabili-
ties/ Learning Abili-
ties series #3; Birsh,

Judith, Ed.D. Lyons,

G. Reid, Ph.D. Denckla, Martha

Bridge, M.D. Adams, Marilyn Jager,

Ph.D.; Vineyard Video Productions

PO Box 370, West Tisbury, MA

02575; VIDEO; V-LD50

Rights and responsibilities: A func-
tional activity guide to educate indi-
viduals with developmental disabili-
ties about their rights and responsi-
bilities; Manzer, Jane Martin, Katie

Shea, Nancy; National Institute for

People with Disabilities 460 West

34th St., New York, NY 10001;

ADVOCACY; ADV230

Teaching math: A systematic approach
for children with learning disabili-
ties Learning Disabilities/ Learning
Abilities series #6; Birsh, Judith,

Ed.D. Lyons, G. Reid, Ph.D.

Denckla, Martha Bridge, M.D.

Adams, Marilyn Jager, Ph.D.; Vine-

yard Video Productions PO Box

370, West Tisbury, MA 02575;

VIDEO; V-LD53

Teaching: what LD students need
Learning Disabilities/ Learning Abili-
ties series #2; Birsh, Judith, Ed.D.

Lyons, G. Reid, Ph.D. Denckla,

Martha Bridge, M.D. Adams,

Marilyn Jager, Ph.D.; Vineyard

Video Productions PO Box 370,

West Tisbury, MA 02575; VIDEO;

V-LD49

Teaching your child the language of
social success; Duke, Marshall P.,

Ph.D. Nowicki, Stephen Jr., Ph.D.

New at Library • New at Library • New at Library • New
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Martin, Elisabeth A., M.Ed.;

Peachtree Publishing 494 Armour

Circle NE, Atlanta, GA 30324; SO-

CIAL BEHAVIOR; SOC101

Towards a culturally competent sys-
tem of care, Volume I: A monograph

on effective services for
minority children who
are severely emotion-
ally disturbed; Cross,

Terry L. Bazron, Bar-

bara J. Dennis, Karl

W. Isaacs, Mareasa;

CASSP Technical As-

sistance Center; Georgetown Uni-

versity Child Development Ctr.

Washington, DC 20007; EMO-

TIONAL DISORDERS; EMO146

Why is my child having trouble at
school? A parent’s guide to learning
disabilities; Novick, Barbara Z., Ph.D.

Arnold, Maureen M., Ph.D.; Jeremy

P. Tarcher/Putnam 200 Madison

Ave., NY,NY 10016; LEARNING DIS-

ABILITIES; LEA303 ◊

Neurofeedback
Neurofeedback is a simple and

powerful tool that is being used to

treat many neurological conditions

such as epilepsy, autism, Tourette’s

syndrome, ADD and ADHD. This pro-

cedure has been described as exer-

cise for the brain. It is a process that

reformats brainwave patterns in or-

der to gain control over the impulses

and behaviors that are associated

with these conditions.

Some of the best results have been

achieved with individuals who have

an attention deficit diagnosis. The

brain sends out signals (brainwaves)

by way of electrical impulses to the

body and mind. If those impulses are

not in the right proportion, the brain

will interpret the message incorrectly

and generate an inappropriate re-

sponse.

Neurofeedback treatment has

been very successful in reducing and

even eliminating the symptoms of

ADD/ADHD. It is used with tradi-

tional behavior modification and

pharmacological methods. It is non-

invasive, and in some cases, has

even replaced medication.

Neurofeedback is a learning pro-

cess for the brain. Results are

achieved gradually over several 30

minute sessions. Although progress

is usually observed by the tenth ses-

sion, the recommended treatment is

for between 20 and 40 sessions.

This treatment for ADD/ADHD is

now available in Billings. For addi-

tional information call Brainwaves,

Inc. at 406.245.1770. ◊

Continued from page 11
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http://www.add.org/content/school/list.htm

Choose only those accommodations and interventions
that are the most needed. Attempt to select low-level
accommodations and interventions before moving to
more supportive or high-level accommodations and in-
terventions. If high-level accommodations are necessary,
choose them with the goal of slowly removing them
whenever possible. The objective should always be to
provide support while encouraging growth with these
strategies to foster independence and self-advocacy.

other students with challenging or

diverting behaviors.

In order to reduce distractions,

computers and other equipment with

audio functions operated in this

student’s classroom or designated

work areas must be used with ear-

phones to eliminate the sound being

broadcast into the classroom or des-

ignated work area.

Always seat this student in a low-

distraction work area in the class-

room.

Prepare the student for transitions
Prepare the student in advance for

upcoming changes to routine - field

trips, transitions from one activity to

another, etc.

Plan supervision during transitions

— between subjects, classes, recess,

lunchroom, assemblies, etc.

Prepare the student in preparing

for the end of the day and going

home, supervise the student’s book

bag for necessary items needed for

homework.

Adaptations for a student with hyperactivity
Allow the student to move around.

Provide opportunities for physical

action: pace in the rear of the class-

room, do an errand, wash the black-

board, get a drink of water, go to the

bathroom, etc.

Make sure the student is always

provided opportunities for physical

activities. Do not use daily recess as

a time to make up missed school-

work. Do not remove daily recess as

punishment.

Permit the student to play with

small objects kept in their desks that

can be manipulated quietly, such as

a soft squeeze ball, if it isn’t too

distracting.

School-Based
Accommodations and
Interventions

Alter the Environment

Provide this student with low-
distraction work areas

Provide this student with a quiet,

distraction free area for quiet study

time and test-taking. It is the respon-

sibility of the teacher to take the

initiative to privately and discretely

(do not draw peer attention to the

student) “send” this student to a quiet,

distraction-free room/area for each

testing session. It is important to

assure that once the student begins

a task requiring a quiet, distraction-

free environment that no interrup-

tions be permitted until the student

is finished.

Always seat this student near the

source of instruction and/or stand

near student when giving instruc-

tions in order to help the student by

reducing barriers and distractions

between him and the lesson. For this

reason it is important to encourage

the student to sit near positive role

models to ease the distractions from

For a 504 Plan
or for Adaptations and
Modifications Section
of an IEP

Continued on page 14
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Alter presentation of lessons and
accommodations for assignments

Make sure all homework instruc-

tion and assignments be clear and

provided in writing (not simply

aloud).

Provide this student with informa-

tion that is clear and in writing

Provide a consistent, predictable

schedule. Post the schedule in the

classroom and/or tape it to the in-

side of the desk or student assign-

ment book.

Write down key words on the board

to aid in note-taking during sections

that are “lecture-based.”

Provide the student with a legible

outline before a lesson/lecture and

with legible teacher’s notes of les-

son/lecture.

Provide this student with a note-

taker at all times to record classroom

discussions and lectures.

Provide student with a weekly syl-

labus, in advance, of upcoming

week’s assignments and lessons.

Keep instruction clear and assure

that instructions and assignment

criteria are always provided in writ-

ing (not just out loud) by providing

the student with the above requested

syllabus and by writing the assign-

ments on the board as they are given

to the class.

Break the assignments into short,
sequential steps

Break instructions into short, se-

quential steps; dividing work into

smaller short “mini-assignments,”

building reinforcement and opportu-

nities for feedback at the end of each

segment; handing out longer assign-

ments in segments; and, consider

scheduling shorter work periods.

Provide regular guidance and ap-

propriate supervision on planning

assignments, especially extended
projects that take several days or

weeks to complete.

One of the most common things

for children with ADD to do is to

procrastinate, to miscalculate, and
to avoid (unpleasant) tasks until the

last minute. This is why close guid-

ance in planning long term projects

is so important. A part of the ADD

spectrum of symptoms is a sort of a
temporal disability where the gaug-

ing of time, and how long tasks will

take are distorted.

By modeling examples of how to

plan, being coached through the
planning process, and through con-

sistent practice children with ADD

will gain a better sense of how to

plan within a timed framework.

The goal of independence will be
achieved when appropriate supports

are consistently provided for and

during all longer projects so the stu-

dent can gradually develop indepen-

dence, learn to master time man-

agement, learn better to plan ahead,
and feel in control and comfortable;

and so fall out of things remembered

at the last moment is significantly

reduced.

Support the student’s participation in
the classroom

Give private, discrete cues to stu-

dent to stay on task, cue the student

in advance before calling on him,

and cue before an important point is

about to be made (example: “This is

a major point.”).

Allow adequate time for student

to answer questions to permit the

student time to form a thoughtful

answer.

Provide the amount of support and

structure the student needs (not the

amount of support and structure tra-

ditional for that grade level or that

classroom/subject.

Identify the students strengths al-

tering the format of a presentation to

take full advantage of the strengths

(teach “to” the strengths).

As much as possible use high impact

visual aids with lively oral presenta-

tions to provide a more interesting and

novel presentation of lessons.

At all times avoid the use of sar-

casm, continual criticism or bring-

ing attention to student’s different

needs in front of his peers; and rec-

ognize that this student will respond

significantly better when encouraged

and when positive achievements are

noticed and mentioned.

Classroom and homework assignment
adaptations

Allow the student to begin an as-

signment and then go to the teacher

after the first few problems are done

for confirmation that he/she is do-

ing the assignment properly, and to

receive gentle correction or praise.

Encourage the use of books-on-

tape to support students reading as-

signments (The National Library Ser-

vices provides books-on-tape for

individuals with disabilities —includ-

ing textbooks).

Provide the student with published

book summaries, synopses or di-

Continued from page 13
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gests of major reading assignments

to review beforehand (example: Cliff

Notes for literature studies).

Periodically, if needed, modify

classroom and homework assign-

ments (examples: student does ev-

ery 2nd or 3rd problem, or have the

student use a timer and draw a line

across their homework page and the

end of 15 minutes of sustained work).

Make a second set of books and

materials available for this student

to keep a backup set at home

Alter testing and evaluation procedures
Prior to the test, provide the stu-

dent with specific information, in

writing if necessary, about what will

be on the test or quiz.

Provide the student with a practice

test or quiz to study the day before

the actual test or quiz. (Pre-review)

Allow the student more time to

complete quizzes, tests, exams and

other skill assessments when needed

(including standardized tests) to

eliminate possible test anxiety. In-

formation retrieval can be compli-

cated by ADD/LD. When more time

is available to complete an assign-

ment, test, quiz or final exam, should

it be needed, memory retrieval is

improved and test pressure inter-

feres less with the ability to retrieve

and express what is known.

The student will inform the teacher

of his need for additional time by

writing a note on the test to arrange

for more time whenever he/she is

unable to finish a test in the standard

amount of time provided to other

students.

Provide the student with other

opportunities, methods or test for-

mats to demonstrate what is known.

Allow the student to take tests or

quizzes in a quiet place in order to

reduce distractions.

Consider allowing this student to

use a calculator when it is clear the

student understands math calcula-

tion concepts.

Always allow this student to use a

calculator to check his/her work.

Alter the design of materials
Tests should always be typed (not

handwritten) using large type; and

all duplicated materials must be

clear, dark and easy to read. The

simpler and less distracting the page,

the better. With that in mind, ques-

tions that are not a part of the test

and are not to be answered should

be removed from the student’s view.

Whenever possible the instructions

should always been next to the ques-

tions to which they relate, and test

questions should visually stand-out

from the test answers (on multiple

choice, matching, etc.).

Review the design of the test to

assure that the test questions are

ordered in a logical, sequential man-

ner (example: test questions should

be arranged to progress logically

through the material be tested, e.g.,

Section 1 to Section 2 to Section 3 to

Section 4, etc., with no skipping

around between one section and

another).

Provide Training and Guidance
for Study Skills, Test Taking
Skills, and for Time and
Organizational Planning

Skills training
(incorporate all of these into each subject area)

Provide the student with a regular

program in study skills, test taking

skills, organizational skills, and time

management skills.

Provide daily assistance/guidance

to the student in how to use a plan-

ner on a daily basis and for long-

term assignments; help the student

plan how to break larger assign-

ments into smaller, more manage-

able tasks.

Help the student set up a system of

organization using color coding by

subject area, especially with materi-

als that need to be stored in a school

locker during the day.

Teach the student how to identify

key words, phases, operations signs

in math, and/or sentences in in-

structions and in general reading.

Teach the student how to scan a

large text chapter for key informa-

tion, and how to highlight important

selections.

Teach the student efficient meth-

ods of proofreading own work.

Across all subject areas, display

and support the use of mnemonic

strategies to aid memory formation

and retrieval.

Support alternate methods of out-

lining such as “mind-mapping” or

“clustering.”

Skills guidance and support
Provide consistent coaching from

all teachers to support—organiza-

tional skills, time management skills

training, study skills training, test

taking skills.

Designate one teacher as the advi-

sor/supervisor/coordinator/liaison

for the student and the implementa-

tion of this plan, and who will peri-

odically review the student’s orga-

nizational system and to whom other

Continued on page 16
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staff may go when they have con-
cerns about the student; and to act

as the link between home and school.
Permit the student to check-in with

this advisor first thing each week

(Monday mornings) to plan/orga-
nize the week and last thing each

week (Friday afternoons) to review
the week and to plan/organize
homework for the weekend.

Support the formation of study
groups, and the student seeking as-

sistance from peers, encourage col-

laboration among students.

Create a Safe Environment for
Learning

Employ effective motivational
techniques for the student
Employ administration, faculty and
counselor initiatives

Match student’s needs and learn-
ing style with teachers who have the
appropriate attributes to provide the

student with the best education and
support possible and who know how

to create (“engineer”) opportunities
for academic and social success, can
increase the frequency of positive,

constructive, supportive feedback,
and can identify, recognize, rein-

force and build upon the student’s
strengths and interests.

Recognize EFFORTS the student

employs toward attaining a goal and
recognize the problems resulting

from skill deficits vs. noncompliance.
Look for positives. Provide imme-

diate feedback to the student each

time and every the student accom-

plishes desired behavior and/or

achievement - no matter how small
the accomplishment.

Create a nonthreatening learning

environment where it is safe to ask
questions, seek extra help, make

mistakes and feel comfortable in
doing so.

Provide this student with an envi-

ronment where it is safe to learn—
academically, emotionally and so-

cially, give any needed reprimands
privately and whenever possible,
provide public recognition for stu-

dent accomplishments, encourage
empathy and understanding from

faculty, staff and peer group, and do
not permit humiliation, teasing or
scapegoating.

Provide clearly stated rules and
consequences and expectations that

are consistently carried out for all
students.

Praise in public, reprimand in private.

Parental Involvement
Teachers must report to the par-

ent any time one of theses interven-
tions and/or accommodations

seems to be ineffective so the com-
mittee can reconvene and modify

the plan as needed.
Designate one teacher as the advi-

sor/supervisor/coordinator/liaison

for the student and the implementa-
tion of this plan, and who will peri-

odically review the student’s organi-
zational system and to whom other
staff may go when they have con-

cerns about the student; and to act
as the link between home and school.

Involve parents in selection of the
student’s teachers.

Use the student’s planner for daily

communication with the parent.
Each teacher is to send home the

weekly communication sheet at the
end of each school week.

Using the weekly communication
sheet, inform the parent and/or ad-
visor, in advance, when special or

long-term projects are assigned.

Teacher Attitudes and Beliefs
Accept characteristics of ADD/LD,

especially inconsistent performance.

Recognize that student with ADD/
LD perform at their best in a safe
environment—academically, emo-

tionally and socially. Sarcasm, bring-
ing attention to deficits, constant

criticism are to be avoided at all
times. Children with ADD/LD re-
spond significantly better when they

are encouraged and feel safe to make
mistakes.

Send student’s teachers to
inservice workshop.

Provide student’s teachers with

reading material on ADD/LD.
Instruct the teachers about how

stimulant medication works, and
avoid any derogatory comments

about the student’s use of medicine
or of the medicine itself.

Recognize that medication is only

a part of the answer and does not
address a students comprehensive

needs all by itself.
Recognize that no two students

with ADD/LD are alike and that there

are multiple approaches to working
with each ADD/LD student that can

and will be different from student to
student.

Encourage teachers to be flexible.

Accept poor handwriting and printing.
Do not and/or stop attributing stu-

dents poor performance to laziness,
poor motivation, or other internal
traits.

Recognize that ADD/LD is neuro-
logical and beyond the control of the

student.

— Prepared by Rebecca Chapman Booth

Continued on next page
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Accommodation References
“Clarification of Policy to Address

the Needs of Children with Atten-

tion Deficit Disorders within Gen-

eral and/or Special Education,”

Memorandum to Chief State

School Offices from the U. S. De-

partment of Education, Office of

Special Education and Rehabilita-

tion Services and the U. S. Depart-

ment of Justice, Office of Civil

Rights, 1991.

Teaching Strategies: Education of Chil-
dren with Attention Deficit Disorder,
Ellen Schiller, Chief of Directed

Research Branch and Jane Hauser,

Dissemination Specialist, Division

of Innovation and Development,

Office of Special Education Pro-

grams, U. S. Department of Educa-

tion with the Chesapeake Institute

and Warger, Eavy and Associates,

1994.

Education/504 Information Packet
from the Michigan Protection and

Advocacy Services, Children’s

Advocacy Service, Lansing, Michi-

gan

“The Rights of Individuals with

Handicaps Under Federal Law,” U.

S. Department of Education and

the Office for Civil Rights

ADHD In the Schools: Assessment and
Intervention Strategies by George J.

DuPaul and Gary Stoner (Foreword

by Russell Barkley), The Guilford

School Practitioner Series, The

Guilford Press, 1994.

CH.A.D.D. Educators Manual: An In-
Depth Look at Attention Deficit Dis-
orders from an Educational Per-
spective, by Mary Fowler in col-

laboration with Russell Barkley,

Ph.D., Ron Reeve, Ph.D. and

Sydney Zentall. Ph.D., 1992.

Continued from previous page

Education of Children with Attention
Deficit Disorder: Facing the Chal-
lenges of ADD. A Kit for Parents and
Teachers. A Product of the Division

of Innovation and Development,

Office of Special Education Pro-

grams, Office of Special Education

and Rehabilitative Services, U. S.

Department of Education. Distrib-

uted by CH.A.D.D. and the Council

for Exceptional Children

Matrix of Recommended School Inter-
ventions for ADHD Students,
Children’s Hospital of Michigan,

1994.

Teenagers with ADD: A Parents’ Guide,
by Chris A Zeiger Dendy, M.S.,

Woodbine House, 1995

Taming the Dragons: Real Help for

Real School Problems, by Susan

Setley, M. Sp. E., Starfish Publish-

ing, 1995

ADHD: A Guide to Understanding and
Helping Children with Attention

Deficit Hyperactivity Disorder in
School Settings, by Lauren

Braswell, Ph.D., Michael

Bloomquist, Ph.D., Sheila

Pederson, M.A., Ed.S., University

of Minnesota, 1991.

The Attention Deficit Disorders Inter-
vention Manual, Hawthorne Edu-

cational Services, Inc., 1994

The Gifted Learning Disabled Student,
CTY Publications and Resources,

Center for Talented Youth, Johns

Hopkins University.

Attention Deficit Disorders Interven-
tion Manual, Stephen B. McCarney,

Ed.D., Hawthorne Educational Ser-

vices, Inc., 1994.

Study Skills for Students in Our
Schools: Study skills and instruc-
tional intervention strategies for el-
ementary and secondary students,
Stephen B. McCarney, Ed.D. and

Janet K. Tucci, M. Ed., Hawthorne

Education Services, Inc., 1991 ◊

Help for Children with Severe Conduct Disorder
WESTPORT (Reuters Health) — Lithium is effective in reducing aggres-

sion in children and adolescents hospitalized with a diagnosis of conduct

disorder. The finding is reported by Dr. Richard P. Malone of MCP

Hahnemann University in Philadelphia, Pennsylvania and associates,

from what they call the first double-blind, placebo-controlled study of

lithium to yield positive results on a specific measure of aggression.

Forty subjects aged 10 to 17 years were randomized to receive lithium

carbonate or placebo. Doses ranged from 900 to 2,100 mg/day to achieve

serum lithium levels of 0.78 to 1.55 mmol/L. The trial, which ran for 4

weeks, is reported in the July issue of Archives of General Psychiatry.

Results of the Global Clinical Judgments (Consensus) Scale and the

Clinical Global Impressions scale showed that subjects in the lithium

group were more than 9 times as likely to be a responder compared with

those in the placebo group. According to the researchers, "The Overt

Aggression Scale documented that aggression improved significantly in

the lithium group but remained unchanged in the placebo group."

No subject dropped out of the study because of adverse effects, which

included nausea, vomiting, and increased urinary frequency in the lithium

group.  ◊
— Arch Gen. Psychiatry 2000; 57:649-654
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PLUK Parents’
Voices Heard
Again
by Nancy Staigmiller

About two years ago, some of you

on the PLUK newsletter mailing list

were asked to participate in a writ-

ten survey for PLUK. About 115 sur-

veys were returned and tabulated in

order to have representation regard-

ing "The Voice of Parents When Look-

ing at Special Education Outcomes."

This survey has been recognized by

both the Montana Office of Public

Instruction and the Department of

Education, Office of Special Educa-

tion Programs in Washington, D.C.

Now the Office of Public Instruction

is considering ways for Montana

parents to have a voice and offer

input as school districts participate

in a revised monitoring process af-

fecting the outcomes of special edu-

cation services.

As the Montana parent training

and information center, PLUK has

been notified by the Office of Con-

gressman Dan Burton that hearings

will be held before the end of the

year about the struggles parents face

when their children have disabilities

and parents have to fight for educa-

tion. His Congressional office would

like to collect stories and statements

from parents of children with dis-

abilities. PLUK will also be sending a

copy of our survey results done spe-

cifically for the recent federal moni-

toring of special education services

in Montana. Your personal state-

ments expressed a lot of ideas that

may be useful with regards to this

type of hearing. Some of you may

wish to respond personally to the

following questions:

Do you have to fight for services?

Do you feel your school is following

the IDEA laws? What kind of prob-

lems have you had? How much have

you had to spend out of pocket be-

cause your school won't provide the

proper services?

What lessons have you learned?

Do you have suggestions for Con-

gress about IDEA or about the school

systems?

What good things can you tell us

about your school system?

You may send stories to:
Beth Clay

Professional Staff Member

Government Reform Committee

US House of Representatives

Beth.Clay@mail.house.gov

202-225-5074 (tel)

202-226-1274 (fax)  ◊

Nancy Staigmiller
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Horse Sense

Common advice from knowl-

edgeable horse trainers includes

the adage, "If the horse you're

riding dies, get off!" Seems

simple enough, but in the edu-

cation business, we aren't al-

ways that perceptive. Instead,

we often choose from an array

of other alternatives:

• Buy a stronger whip

• Try a new bit or bridle

• Switch riders

• Move to a new location

• Ride the horse longer periods

of time

• Say things like "This is the way

we've always ridden this

horse."

• Appoint a committee to study

the horse

• Arrange to visit other sites

where they ride dead horses

more efficiently

• Increase the standards for

riding dead horses

• Create a new test for measur-

ing our riding ability

• Compare how we're riding

now with how we rode ten or

twenty years ago

• Complain about the state of

horses these days

• Come up with new styles of

riding

• Tighten the cinch

• Blame the horse's parents (the

problem is often in the breed-

ing)

The best solution? Change

horses!!! ◊
— Adapted from PAVE Pipeline,

Tacoma, WA
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Behavior Programming

The Connection Between
Behavior and Disability
Most children with disabilities are able to function at
school well within normal behavioral expectations. Some
disabilities include as one of their components a limited
ability to learn or control behavior. Children with these
disabilities may be said not to have equal access to
behavioral success.

What we are talking about here is

not "behavior," it is behavior that is

incompatible with school success or

safety. If a student gazes out the

window much of the time, it may not

get them in trouble, but it probably

will interfere with their own learn-

ing. If a student taps their pencil on

the desk constantly it may not inter-

fere with their own learning, but it

probably will make it more difficult

for others to concentrate. If a stu-

dent doesn't follow teacher's direc-

tions, it will interfere with their abil-

ity to meet classroom expectations,

and it might create situations that

are dangerous for themselves and

others. When students throw things

or hit, they are certainly endanger-

ing themselves and others, and are

also in jeopardy of becoming un-

popular with other children.

All children need to be taught to

recognize and behave within the

behavioral expectations of school

and society, but some children with

disabilities may need additional in-

struction and support to improve

their behavior.

Behavior and the IEP
IEP teams need to ask and answer

the question, "Does this child have

behaviors that interfere with their

learning or the learning of others? If

so, what are we going to do about

it?" Behavior goals and objectives

should be written and accommoda-

tions provided if needed.

Behavior Programs
To do effective behavior interven-

tions, a team begins with some basic

exploration. Then the team tries to

figure out why the behavior occurs.

(What is the function of the behav-

ior?). Finally, the team develops ideas

about how to address the behavior

in a positive, skills-building way.

When exploring a behavior, a team

will ask some questions, such as:

"What is the behavior?" It is impor-

tant to be specific and avoid an-

swers that are not descriptive, i.e.,

"Mary does not begin her work when

instructed to do so," instead of "Mary

has a bad attitude." "How often and

under what circumstances does the

behavior occur? What occurs after

the behavior? Are there circum-

stances when the behavior does not

occur? How long does the behavior

last?"

Once information has been gath-

ered, the team will develop a plan for

addressing the behavior. Below is a

brief discussion of some interven-

tions that are often helpful. Bear in

mind though that the team should be

as creative as possible and avoid

negative/punishing plans.

Instruction
Sometimes parents and teachers

think that children know how to do

the appropriate thing, but it is not

always true. Simply teaching appro-

priate behavior and problem-solv-

ing skills to do what is being asked of

them, and academic remediation can

result in behavioral improvements.

Classroom Accommodation
Making adjustments in seating,

schedule, breaks, instructional prac-

tices, method of work production, or

other environmental changes can

be very helpful in managing behav-

ior. Children for whom transitions

are difficult may benefit from having

the classroom schedule posted. Com-

mon sense and best practice will

help teams come up with plans that

are minimally invasive on the stu-

dent and the environment.

Reinforcement
Giving children the oppor-

tunity to earn things they

like can be a very powerful

way to improve behavior.

Some programs include the

opportunity to earn points

that can be redeemed for

additional time in a preferred activ-

ity. Sometimes behavior success is

rewarded by allowing a child to avoid

an activity they don't like. Some chil-

dren earn stickers or prizes. Don't

underestimate the power of praise.

Think about rewarding a child for

the absence of a target behavior,

instead of waiting for the negative

behavior and responding to that.

Some attention seeking behaviors

Continued on page 20
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PLUK Conducts Training for Philipsburg Schools
By David L. Lee, Ph.D., Superintendent

• The Least Restrictive Environment;

• Parent/Student Participation in

Decision Making; and ,

• Procedural Safeguards.

While each one of the principles

contained comprehensive informa-

tion, perhaps the topic of most im-

mediate value concerned the many

ideas for developing better IEP's. The

handbook provided by PLUK will

continue to be a valued resource for

our work with the special education

program.

While several handouts were pro-

vided, one visual depiction of the

comparison between IDEA and 504

stands out as being extremely help-

ful to educators. We sometimes won-

der why one avenue is taken in a

certain situation and not another.

This visual helped to bridge that gap

as well as several role playing exer-

cises that proved to create a better

understanding of selected special

education issues.

Also the PLUK duo presented in-

formation on the variety of resources

The training for the Pupil Instruc-

tion Related (PIR) days prior to the

start of the school year for the

Philipsburg Schools was conducted

by PLUK representatives, Anne

Galasso and Nancy Staigmiller. Pro-

visions of the Individuals With Dis-

abilities Education Act (IDEA) were

emphasized in the training along

with the Section 504 guidelines. The

participants included teachers, ad-

ministrators, teacher aides, custodi-

ans, office personnel and even a

couple of members of the school's

Board of Trustees.

Various instructional techniques

were used including overhead visu-

als of salient points as well as the

handouts to accompany the topics

covered. A great deal of relevant

information was presented and dis-

cussed around the Six Principles of

IDEA, namely:

• Free and Appropriate Public Edu-

cation;

• Appropriate Evaluations;

• Individual Education Program

(IEP);

available through the PLUK library

including videos and hard copy of

topical issues. Moreover, Anne and

Nancy provided some of the recom-

mendations to our school concern-

ing additional resources that they

thought would be helpful to us in our

work, such as: 1) A copy of the diag-

nostic and statistical categories in

the DSM-IV; 2) Access to Wright's
Law Reference Book; and 3) Informa-

tion on “Writing a Better IEP.”

Although assimilating all of the

information provided would be next

to impossible, the presentation with

several resources provided will give

our staff a knowledgeable approach

to special education issues. If we

don't know the answers to all of the

questions, we will know where to

look or whom to call.

Thanks to Anne and Nancy, our

school year got off to a good start

with this timely and relevant partici-

patory workshop. ◊
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can be changed by simply ignoring

them. Allowing children to take

breaks when they need to (time

away), or requiring them to take

breaks when there are problems

(time out) are good options for some

children. Finally, it is sometimes ap-

propriate for children to receive nega-

tive consequences, like lost privileges,

but positive programming is widely

considered more potent for changing

problematic behavior.

Follow up
Checking for the success of a be-

havior plan is a vital activity. If a

behavior plan is not working (after a

reasonable amount of consistent

trial) it should be adjusted or revised.

The point is to increase pro-social

behavior and decrease problematic

behavior, so the team needs to keep

at it.

It is often tempting to believe that

children who are having behavior

struggles don't care or don't want to

succeed, but it is rarely the case. It's

hard, sometimes, to move away from

the punishment paradigm that many

of us are familiar with. Positive be-

havior planning and interventions are

strategies that have been shown to

have long-term beneficial results. ◊
— Networker, Fall 2000, Matrix Parent

Network and Resource Center

Continued from page 19
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Only $10 per Month

Unlimited Internet Access
If you live within the local calling areas of Billings, Bozeman, Butte, Great Falls, Helena, Kalispell, Missoula or out-

of-state in Bismark ND or Casper WY, and cannot afford Internet access at commercial rates, Touch America is

providing unlimited internet access accounts to families at $10 per month. Requests for accounts must be made

through PLUK, Touch America representatives will not know about the special rate.

To apply for a PLUK Special Rate Unlimited Internet Access Account, please write, fax or e-mail our office. Please,

do not call PLUK or Touch America about this offer.

Please include the following information in your letter, fax or e-mail:

1. Name

2. Billing Address, City, State, ZIP Code

3. Telephone number

4. Account Logon (up to 8 letters/numbers)

5. Account Password (up to 8 letters/numbers)

6. Type of computer you will be using (Mac or Windows)

7. Computer Operating System Version

(Windows 3.1, Windows 95, Windows 98, Mac OS 7.5, Mac OS 8.6, etc.)

8. An explanation of why you need a special rate internet access account. ◊

Write to:

PLUK Special Rate Internet Accounts

516 N 32nd St

Billings MT 59101

Fax to:

406/255-0523

E-mail to:

plukinfo@pluk.org
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Looking for an iMac?
PLUK is a Macintosh User Group

and any one of our readers may

purchase items on the internet in the

Macintosh User Group Store.

http://www.applemugstore.com/

login .......... ibook

password ... indigo

You may purchase refurbished

items at great prices. When order-

ing, just mention that you are a mem-

ber of Parent's Let's Unite for Kids. ◊

In the Know…
Make sure you are in the information and support loop. Join the fun in the

PLUK e-mail lists. They are all accessible from the home page of our web

site at as well as through the addresses listed below. You can participate

in the PLUK e-mail lists as a contributor or a listener. Best of all, they’re free!

PLUK eNews
PLUK eNews is an e-mail newsletter for families of children with disabili-

ties in the state of Montana.

View messages:  < http://www.egroups.com/group/PLUK_eNews >

Subscribe: < PLUK_eNews-subscribe@egroups.com >

PLUK Parent Chat
This chat group is for parents of children with disabilities in the state of

Montana and others interested in their issues.  Anyone is welcome to join.

View messages:  < http://www.egroups.com/group/PLUK_parentchat >

Subscribe: < PLUK_parentchat-subscribe@egroups.com > ◊
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Tech News • Tech News • Tech News • Tech News • Tech

A commitment to lifelong
learning is a natural expression

of the practice of living
consciously.

— Nathaniel Branden

The Six Pillars of Self-Esteem
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Ten Ways to Help PLUK
1.Volunteer for the Parent Support

Network, experienced parents who

assist PLUK’s regional represen-

tatives in providing information

and support to other parents.

2.Volunteer in the main office in

Billings (Receptionist, Library, Dis-

ability Awareness, Fund-raising,

Technology Lab).

3.Designate tax-deductible chari-

table contributions to PLUK (United

Way and other qualifying planned

gifts such as: charitable remainder

unitrust; charitable remainder an-

nuity trust; charitable lead trust;

charitable gift annuity; charitable

life estate; & life insurance poli-

cies).

4.Name PLUK as a beneficiary in

your will.

5.Donate used computer equipment

(Mac or PC). PLUK staff and volun-

teers refurbish used computers and

give them away to children and

adults with disabilities who need

them. You can claim a charitable

donation for the value of your gift

and feel good about helping some-

one who otherwise could not af-

ford to have a computer.

6.Donate any item of value and claim

a charitable donation for the mar-

ket value.

7.Shop online and register at PLUK's

online shopping village: http://
www.pluk.greatergood.com. 5-15%

of the purchase price goes directly

to PLUK at no cost to the pur-

chaser.

8.Become an annual/monthly do-

nor to support PLUK activities.

9.Purchase PLUK publications and

videos.

10. Coordinate a fund-raising activ-

ity in your community.  ◊

What is PLUK?
PLUK is a statewide, self-help organization of parents reaching out to other

parents.

The philosophy of PLUK is that there is no one right way to be a good parent

— but through self-help services that increase knowledge, parent-to-parent

contacts that model and share skills, and mutual problem solving, parents

can discover, use, and appreciate their own personal coping skills.

Who Should Call?
♥ Parents of children with special

needs, chronic illnesses, or dis-

abilities.

♥ Parents of children with emo-

tional or behavioral problems.

♥ Parents needing encouragement

and moral support from other par-

ents.

♥ Family members and friends of

persons with special needs.

♥ Individuals with disabilities or

chronic illnesses.

♥ Professionals in medical, educa-

tional or human service fields.

What Services Does PLUK Offer?

Information
♥ State-of-the-art special needs li-

brary (Materials mailed to any-

where in Montana at no charge.)

♥ A bimonthly newsletter

♥ Referral to medical, educational

or human services

♥ Training in parenting, communi-

cation and advocacy skills

♥ Computer lab with adaptations

for people with special needs

♥ Assistance in seeking financial

resources

Support
♥ Individual assistance and emo-

tional support

♥ Trained advocates

♥ Mediation and conflict resolution

♥ Referrals to parent support groups

♥ Parent-to-parent contacts

Where is PLUK?
PLUK's services are available to

individuals and families throughout

Montana. The main office, library

and computer lab are located at 516

N 32nd St in Billings and satellite

offices are located around the state.

When is PLUK Open?
The PLUK central office is open

8:00 a.m. to 5:00 p.m., Monday

through Friday. After hours, incom-

ing calls are recorded on voice mail

and we respond on the next busi-

ness day.

Is There a Cost for PLUK Services?
All PLUK's services are free to in-

dividuals with disabilities and their

families.

How Can I Get in Touch?
♥ Stop in at the main office in down-

town Billings.

♥ Call us at 406.255.0540 or

800.222.7585 (toll free).

♥ Send us a fax at 406.255.0523.

♥ E-mail at plukinfo@pluk.org.

♥ Or, visit our web site at

http://www.pluk.org  ◊
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PLUK News Subscription Form

PLUK News Subscription Form
I would like to subscribe to PLUK News.

Name _______________________________________________________________

Address _____________________________________________________________

City, State, ZIP _______________________________________________________

Telephone ___________________________________________________________

■ I am the parent of a child with a disability residing in Montana and I

would welcome a free subscription. (Please tell us a little about your

child — name, disability, birth date, etc.)

■ $20 donation for a one-year subscription

■ $35 donation for two years

■ I would like to request a waiver for one year. I have included a letter

explaining why I am requesting a waiver of the fee.

■ I would like to contribute $__________ to support PLUK programs.

✁

Main Office Staff
800.222.7585 (toll free in MT)

406.255.0540 (voice/TT)

Dennis Moore, Director
dmoore@pluk.org

Jan Duffy, Bookkeeper
jduffy@pluk.org

Emmy Hayworth, Family
Support, ehayworth@pluk.org

Roger Holt, Technology
Support, rholt@pluk.org

Molly Mills, Family Support
mmills@pluk.org

Janice Sand, Librarian
jsand@pluk.org

Board Members
Bill O’Connor, Chair

Susan Ogden, Vice Chair

Janet Jansen, Secretary

Kathy Coleman

Kathy Dyba

Julie Lovell

Linda Loff

Bill Lorentz

Mark Taylor

Nancy Wiggins

Kathy Wise

Founder
Katharin A. Kelker Ed.D.

Parent Representatives
for Part C Services

The parent representatives on the

Family Support Services Advisory

Council are available to hear com-

ments from other parents about Part

C services for infants and toddlers.

Please feel free to contact the parent

representative closest to you.

Millie Kindle

HC 65 Box 6100

Malta MT 59538

406.654-2097 (H)

mkindle@juno.com

Fred Brown

PO Box 865

Inverness MT 59530

406.292-3244 (H)

stampkc@3rivers.net

Gerald & Maria Pease

Box T

Lodge Grass MT 59050

406.639-2598 (H)

Julianne Abraham

741 Cheery Dr

Belgrade MT 59714

406.388-0072

cjabraham@imt.net

Gwen Beyer

106 22nd Ave

Polson MT 59860

406.883-3841 (H)

beyer@cyberport.net

Kelly Johnson

945 4th Ave E

Kalispell MT 59901

406.755-2425 (W)

cdckal@digisys.net

◊          ◊          ◊



PLUK Office
516 N 32nd St

Billings MT 59101-6003

Address Service Requested

The contents of this newsletter were

developed under a grant from the De-

partment of Education. However, those

contents do not necessarily represent

the policy of the Department of Educa-

tion and you should not assume en-

dorsement by the Federal Govern-

ment. Products and services described

herein are not endorsed by PLUK, the

U.S. Department of Education, or by

the Federal Government.

PLUK Main Office

516 N 32nd St

Billings MT 59101-6003

800.222.7585 (toll free in MT)

406.255.0540 (voice/TT)

406.255.0523 (fax)

plukinfo@pluk.org
http://www.pluk.org
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PLUK Regional Support

Emmy Hayworth
Molly Mills
516 N 32nd St

Billings MT 59101

406.255.0540

800.222.7585 (toll free)

ehayworth@pluk.org

mmills@pluk.org

Nancy Staigmiller
HC 52 Box 3074

Absarokee MT 59001

406.328.7150

888.227.0383 (toll free)

nstaigmiller@pluk.org

Anne Galasso
PO Box 4013

Butte MT 59701

406.494.0148

888.278.7302 (toll free)

agalasso@pluk.org

Mary Lerner
PO Box 3

Kalispell MT 59901

406.881.4421

877.881.4421 (toll free)

mlerner@pluk.org

Virginia DeLand
9400 Butler Creek Rd.

Missoula MT 59808

406.728.1822

888.888.1822 (toll free)

vdeland@pluk.org
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